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ABSTRACT 
 

 The issue of students' speaking skills in the English learning process through 

coursework has been raised. Some strategies have an impact on students' speaking 

performance so that the researcher can employ the appropriate strategy in English 

speaking coursework. This research aimed to identify language learning strategies 

used by undergraduate students enrolling in an Academic Speaking Coursework. 

The method of this research was descriptive quantitative. The sample of this 

research was 59 undergraduate students from the class of 2023-2024 English 

Language Education Department at UII. The instrument used in this research was 

questionnaire filled by 59 participants as the sample of research. The questionnaire 

was developed by the researcher using the Oxford Strategy Inventory for Language 

Learning (SILL). The data were analyzed by using SPSS. The results of this study 

showed that the 6 strategy groups sorted from the most frequently used by the 

student until the least frequently used by the students were metacognitive strategies 

(M= 3.76, SD= 0.941) followed by cognitive strategies (M= 3.53, SD= 1.002), 

compensation strategies (M= 3.53, SD= 0.983), social strategies (M= 3.51, SD= 

1.028), affective strategies (M= 3.41, SD= 1.116), the least was memory strategies 

(M= 3.35, SD= 1.039). It can be concluded that the highest strategy groups were 

metacognitive strategies. The findings suggest that the department should provide 

diverse learning materials to strengthen the implementation of language learning 

strategies that may enhance students’ academic speaking skills. 

Keywords: Academic Coursework, Speaking Skill, Learning Strategies 
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CHAPTER 1 

INTRODUCTION 

1.1 Background of the Study  

 English speaking skills are one of the skills that Indonesian students should 

master. Still, the majority of English as a Foreign Language (EFL) students have 

difficulties in speaking (Zare & Othman, 2015). They struggle with English because 

they are anxious about making errors, are insecure, and lack confidence in their 

daily speaking (Haidara, 2016). Alfarisy (2022) argued that because students need 

to master speaking skills, a study should discuss speaking learning strategies. 

Language learning strategies have been studied for more than a decade and have 

been studied by many scholars. The following research on language learning 

strategies in universities that have used English as a Foreign Language in recent 

five years which focused on proving the presence of the students’ English 

Department and Non-English Department differences in using the strategies 

(Agustina, 2022). The study identified the difference of learning strategies for 

English Department and Non-English Department while this research identified 

language learning strategies used by undergraduate students specified in an 

Academic Speaking coursework.  

 In another research also identified the language learning strategies among 

international program students of Relation Department and Communication 

Department used survey study (Fitroty, 2022). The study identified learning 

strategies of relation department and communication department while this research 

identified learning strategies of English department students. Furthermore, several 

studies had been conducted in the past about language learning strategies used by 

Indonesian EFL university students. Where they compared the strategies used 

between the male and female students (Rianto, 2021). From 2017 until 2021, 40 

articles were identified which were related to “Language Learning Strategies” and 

“English speaking skills”. The most frequently used language learning strategies 

were found to be meta- cognitive strategies, which were followed by cognitive 

strategies. (Kehing & Yunus, 2021). Many countries worldwide have used the SILL 
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questionnaire to investigate the use of strategies among groups of English as a 

Second or xiv Foreign Language students to identify learning strategies, including 

learning strategies for speaking skills (Alfarisy, 2022). These studies identified the 

comparison between the strategies used between the male and female students in 

English speaking skill while this research identified language learning strategies for 

all students speaking coursework. Based on the background above, the researcher 

interested to conduct the research entitled “Undergraduate Students' Language 

Learning Strategies in Academic Speaking Coursework: A Survey Study.”  

 

1.2 Identification of the Problem 

  From the researcher's observations of the English Language Education 

Department, it turned out that a few students were interested in speaking English 

freely. The people who spoke English more freely appeared to be more proficient 

speakers of the language. It was also discovered that some undergraduate students 

were unwilling to speak English but would speak up when asked to. There are 

several challenging in language learning strategies which are doubt about abilities, 

lack of practice opportunities, fear of speaking with strangers, loss of motivation, 

and expecting it to be easy. Based on the researcher's interviews with various 

students, it was discovered that some factors contributed to the student's failure to 

learn to speak. First, they were very much making mistakes. It could be one of the 

effects of their previous learning experience. Second, they were afraid of failure, 

laughter, and ridicule. Third, the students seldom speak English because of a lack 

of vocabulary.  

 The gap between this study focuses on language learning strategy students' 

speaking skills through coursework. Another reason is that this study analyzes the 

issue of students' speaking skills in the English learning process through 

coursework. When the researcher knows of the discussion methods that have an 

impact on students' speaking performance, they can employ the appropriate strategy 

in English.  

 Although there have been many studies in language learning strategies in 

the Indonesian EFL higher education context in the past five years (Yusoff & Said, 
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2024; Lee, 2023; Alfarisyi, 2022; Khansir, et al 2021; Lestari & Wahyudin, 2020; 

Hapsari, 2019), there was still lack of research discussing language strategies in 

EFL speaking coursework, particularly in a coursework that was designed to teach 

academic speaking skill in higher education context 

 

1.3 Limitations of the Problem  

 The researcher focuses only on the implementation of learning strategies in 

academic speaking coursework. Undergraduates benefit from coursework in terms 

of gaining motivation to talk as well as improving their vocabulary and English-

speaking skills.  

 

1.4 Formulation of the Problem 

  Based on the background above, the researcher formulates the research 

question as follows: What are language learning strategies used by undergraduate 

students enrolling in Academic Speaking coursework?  

 

1.5 Objectives of the Study 

 The purpose of this study is to identify language learning strategies used by 

undergraduate students enrolling in an Academic Speaking coursework.  

 

1.6 Significance of the Study  

 The significance of this study is divided into two parts namely conceptual 

and practical. Those significances can be described as follows: Conceptually, this 

research can make the students understand how to participate in academic speaking 

coursework by noticing in strategies in language learning strategies. Practically, the 

students can learn and finish their speaking coursework with the strategy that is 

appropriate to their condition. The finding of this study may also be used by English 

teachers to help students become more proficient speakers by helping them 

comprehend language learning methodologies. Students can also use the research's 

findings to improve their speaking weaknesses so they can feel more comfortable 

participating in speaking classes. 



4  

CHAPTER II 

LITERATURE REVIEW 

 

2.1 Language Learning Strategies 

  Several attempts have been made to define strategies. The steps that 

learners take to improve their learning are known as learning strategies. By 

improving language proficiency, increasing confidence, and increasing motivation 

during the learning process, the active use of language learning strategies empowers 

students to take charge of their own education (Shi, 2017). Instructions on strategies 

improve learners' capacity for autonomous and independent learning as well as their 

ability to accept accountability for their own education. The learner feels more self-

assured, driven, and capable the more strategies they use. To increase students' 

levels of self-directed learning, teachers are encouraged to select effective teaching 

methods and learning strategies and to impart knowledge of these tactics to their 

students.  

 The specific methods or approaches those learners use to attempt to acquire 

a second language are known as learning strategies. Learners may recognize 

language acquisition methods in their process of learning because they are 

deliberate, or possibly deliberate, behaviors. According to Salam et al. (2020), 

learning strategies are mental or behavioral activities associated with a particular 

phase of the process of language acquisition or usage. In other words, they might 

be mental or behavioral, such as employing synonyms or situational context to 

deduce the meaning of a new word, or they can be behavioral, such as repeating 

new words out loud to help with memory. Learning may be accelerated, simplified, 

made more fun, more self-directed, more efficient, and more adaptable to new 

circumstances with the use of strategies.  

 A strategy is useful if it is applicable to the current L2 work, matches the 

student's preferred learning style to some extent, and is used by the student in an 

efficient manner while integrating it with other pertinent strategies. In contrast to 
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learning techniques, which are sometimes used synonymously with learning 

strategies, strategies are also long-range (Hattie & Donoghue, 2016). While 

learning strategies are long-term procedures that learners utilize at different stages 

of the learning process, learning tactics are the short-term use of specific behaviors 

or tools.  

Hatt The following twelve essential components of language learning techniques 

are identified by Hattie & Donoghue (2016):  

1. Contribute to the main goal, communicative competence  

2. Allow learners to become more self-directed  

3. Expand the role of the teachers  

4. Are problem-oriented  

5. Are specific actions taken by the learners  

6. Involve many aspects of the learner, not just the cognitive  

7. Support learning both directly and indirectly  

8. Are not always observable  

9. Are often conscious 

 10. Can be taught  

11. Are flexible  

12. Are influenced by a variety of factors  

 All language learners use strategies for learning speaking skills during their 

studies. Learning strategies or procedures that are consciously (or unconsciously) 

chosen and used by a learner to acquire the target language or facilitate language 

tasks are known as learning strategies (Biwer et al., 2020). In addition, (Biwer et 

al., 2020) states that learning strategies are methods, strategies, and speaking skills 

used by students to assist in the retention of linguistic and subject-specific 

knowledge. To increase their chances of success in achieving their goals in learning 

strategies and speaking skills, learners intentionally choose among many diverse 

ways. Learners deliberately use speaking skills learning strategies when completing 

tasks and digesting new knowledge. They can understand more clearly and quickly 

thanks to these techniques. So, the success of learning a new language depends on 

effective language learning strategies.  



6  

 Learning strategies are specific thoughts or behaviors that people use to 

understand, acquire, or remember new knowledge. According to (Fajriah, 2017) 

learning strategies are certain actions that students adopt to facilitate their own 

learning, making it simpler, faster, more enjoyable, more independent, more 

effective, and more transferable. The process of learning a language and developing 

speaking skills will be greatly enhanced by using the right tactics. Better and faster 

language mastery of speaking skills can be achieved with the correct language 

learning approach. To develop language speaking ability, language learning 

practice is essential.  

 In short, learning strategies are unique ways of retrieving knowledge that 

students use to improve their speaking skills, retention, or both. Students use 

learning strategies to improve their speaking skills for new material and assist them 

in solving speaking skill challenges. To make learning faster, more effective, more 

efficient, and more enjoyable, learners must understand the value of intentionally 

applying speaking language skills. 

 

2.2 Speaking ability  

 Speaking ability is necessary for effective communication, especially in 

multilingual environments. English learners should have this capacity, and they 

should concentrate their studies on speaking skills. Strengthening English speaking 

ability is crucial for Indonesian EFL (English as a foreign language) students, as it 

is well acknowledged that speaking is critical for learners to effectively use their 

communication abilities (Akhyak, & Indramawan, 2013). Being able to 

communicate in English means not only being able to ask and answer questions in 

English but also understanding what utterance they should produce in any given 

situation to respond appropriately to the situation and the person being talked to. 

According to Jassim (2023), when pragmatics was initially discussed, it was defined 

as "meaning in use" or "meaning in context." It is also said that pragmatics, as the 

study of meaning, is not formed by the linguistic system but is transferred and 

altered by participants in a communicative context of communication.  
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 According to Richards (2008), when individuals are conversing, they are 

typically working on a project, examining concepts, figuring out certain features of 

the world, or just spending time together. In addition, (Fulcher & Davidson, 2004), 

states that speaking ability consists of the following five components: 

a. Pronunciation. Students may generate clearer language when speaking by using 

proper pronunciation. 

b. Grammar. For students to organize appropriate sentences in conversation, both 

in written and spoken forms, grammar is necessary.  

c. Vocabulary. Gaining knowledge of word meanings.  

d. Fluency. The capacity to talk clearly, fluently, and communicatively is known as 

fluency.  

e. Comprehension. Understanding is the capacity to recognize and comprehend 

stretches of discourse, to formulate representations of the sentence's meaning.  

 The ability to speak (L2) in English or a foreign language (FL) in today's 

era is difficult (Richards & Renandya, 2002). Speaking is the wheel of socially 

burdensome skills; These strategies express thoughts in speech that make sense and 

are contextualized. (Richards & Renandya, 2002) state that college students have 

the opportunity to develop better academics and careers in the global era which 

highlights the importance of speaking a foreign language orally because speaking 

is one of the English language abilities that people perceive to be essential to their 

existence. By speaking, a person may transmit and receive information. When 

speaking, one must be proficient in language and pronunciation in order for the 

listeners to comprehend what they are saying.  

 For many years, academic institutions have prioritized educating students 

how to communicate effectively. Students will be able to spend their time 

participating in beneficial activities like discussions, arguing, and communication 

by conversing with people to provide, receive, or share knowledge (Ihsan & 

Wahidah, 2019). In other words, the phrase "speaking for academic purposes" refers 

to spoken language in a variety of academic contexts. Furthermore, it implies that 

the language is often neutral or formal and adheres to the rules set out by the genre 

or activity. Asking questions during lectures, participating in discussions, 
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delivering oral presentations, responding to questions or points raised, verbalizing 

data, and providing oral directions in seminars, workshops, and laboratories are 

typical scenarios or activities addressed.  

 Feng et al., (2023) found that the challenges for international students in 

Academic English-speaking include recognizing different points of view 

communicated by others and interpreting inquiries. Furthermore, the study 

discovered that students frequently need higher-order thinking abilities as well as 

necessary English language proficiency levels to understand and participate in 

academic discourse related to their fields of study. These challenges frequently lead 

to difficulties in performing responsibilities such as participating in conversations, 

taking notes during lectures or discussions, and reviewing knowledge for 

homework or tests.  

 Most international students face difficulties in utilizing academic speaking 

abilities owing to a lack of communication ability. International students generally 

lacked the necessary higher-order thinking abilities and English language fluency 

for communicating in and understanding academic discourse relevant to their fields 

of study (Rienties et al., 2012).  

 Furthermore, research on the academic speaking issues of foreign students 

has been undertaken among students of diverse nationalities. These include studies 

on students from South-East Asia (Deuchar, 2022). Based on this research, 

international students' academic speaking concerns included issues with their 

accuracy and fluency in grammatical use and pronunciation, confidence in 

information sharing, and active involvement in academic discourse. These findings 

are consistent with other studies on international students, which identified fluency 

and accuracy as the most difficult when expressing information without hesitated, 

which requires linguistic and content knowledge complexity, which many 

international students do not have (Light et al., 1987). 

 

2.3. Language Learning Strategies in Academic Speaking coursework  

 Students at university may lack the confidence to speak English in public or 

in the classroom. The primary issue that has to be taken into account is the students' 
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lack of exposure to and practice with English. Another challenging subject in the 

context of language learning strategies has been categorized. Numerous attempts 

have been made to categorize tactics. (Griffiths, 2004) distinguished two types of 

learning techniques, direct and indirect.  

 Using Rubin's direct/indirect contradiction, (Zou & Lertlit, 2022) further 

classified strategy elements in her Strategy Inventory for Language Learning 

(SILL) into six categories: memory, cognitive, compensation, metacognitive, 

affective, and social. Later, she refined the categories to eliminate overlap and 

promote greater theoretical cohesion, resulting in four strategy categories: 

cognitive, affective, sociocultural-interactive, and the master category of 

"metastrategies," which includes but is not limited to metacognitive strategies (Zou 

& Lertlit, 2022).  

 Language learning strategies in higher education contexts have been the 

issues that are mostly discussed especially in the departments that use foreign 

languages, such as English in their subjects (engineering, science, education, 

mathematics, etc). According to (Zou & Lertlit, 2022) The processes that students 

take to enhance their learning are known as learning strategies. Because they 

facilitate active and self-directed engagement, which is essential for developing 

communicative competence, strategies are particularly important for language 

learning. Language acquisition strategies into two types: direct and indirect. A 

taxonomy classifies language strategies into two categories: direct and indirect 

strategies (Zou & Lertlit, 2022). Direct methods are language learning strategies 

that incorporate the target language directly. All direct language methods require 

mental processing of the language, but the three kinds of direct strategies process 

the language in different ways and for various reasons. Indirect methods are those 

that help in the language learning process (Wael et al., 2018). Memory, cognitive, 

and cognitive methods are examples of direct strategies. Memory strategies are 

procedures that assist students in storing new knowledge in memory and retrieving 

it later.  
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2.4 Review on Relevant Studies  

 There were some previous studies related to the study about learning 

strategies used by undergraduate students enrolling in academic speaking 

coursework. The first study was conducted by (Hapsari, 2019) entitled “Language 

Learning Strategies in English Language Learning A Survey Study”. The purpose 

of this survey study is to map students' language learning processes in order to 

characterize their profile of strategic competency. In the academic year 2014–2015, 

106 students from the Department of English Language Education took part. The 

Strategy Inventory for Language Learning (SILL) Worksheet, Version 7.0 for 

Speakers of Other Languages Learning English, developed by Oxford University 

in 1989, was the tool utilized. The memory strategy (3.20), emotional strategy 

(3.38), cognitive strategy (3.45), compensating strategy (3.46), social strategy 

(3.46), and metacognitive strategy (3.63) comprise the student profile of strategic 

competence for the academic year 2014–2015. As a result, metacognitive approach 

is the only one that has gained significant attention (3.63). The remaining 

techniques remain on medium profile, indicating that all students utilize them 

sometimes. For the entirety of the SILL methods, English Language Education 

Department students, Universitas Islam Indonesia in academic year 2014/2015 get 

mean score 3.43, which also means on medium profile of strategic competence.  

 The second study was conducted by Lestari & Wahyudin (2020) entitled 

“Language learning strategies of undergraduate EFL students”. The goal of this 

study is to investigate the language acquisition techniques employed by students 

enrolled in English as a foreign language (EFL) course studying English literature. 

In this study, 76 participants were requested to complete the Oxford (1990) Strategy 

Inventory for Language Learning (SILL) questionnaire. According to the study's 

findings, students tended to utilize metacognitive strategies more frequently than 

emotional ones, with social and compensatory strategies coming in third. This study 

may provide valuable insights for future research, as well as for students who wish 

to assess and identify suitable language learning processes, particularly in the 

context of second language acquisition. The difference of this study was about 

object of research, it was students English Literature study programs.  
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 The third study was conducted by Alfian (2021) entitled “the favored 

language learning strategies of Islamic university EFL learners”. The purpose of 

this study is to investigate how students at an Indonesian Islamic institution utilize 

and select LLS. In order to conduct a qualitative analysis, this study interviewed 

eighteen students who planned to teach English as a foreign language (EFL). They 

were questioned on their methods or approaches to studying English. Thematic 

analysis was used to examine the information gathered from the interviews. The 

results showed that when learning English, students reported employing the 

techniques that fall into six LLS categories: memory, cognitive, compensatory, 

metacognitive, emotional, and social strategies. Nonetheless, the majority of the 

tactics that the students described fell under the category of metacognitive tactics. 

Another important result is that learners reported utilizing a variety of tactics, 

including exercising the four language skills of speaking, listening, reading, and 

writing, watching TV or English-language movies, memorization, and internet use, 

to improve their English. By understanding learners' learning processes, this study 

will help teachers better their teaching practices in the classroom by making it easier 

for them to create learning activities. Additionally, as the study's methodologies 

might serve as examples for novice EFL learners, this research is helpful to them as 

well. The difference of this study was about analyzing all skill in English namely 

listening, speaking, reading, and writing. 

 The fourth study was conducted by Alfarisy (2022) entitled “the use of SILL 

Oxford on understanding the speaking learning strategies”. This essay 

demonstrated the connection between spoken learning methodologies and the use 

of SILL Oxford. 183 Indonesian students took part in the study, which used a 

mixed-method approach. In order to determine the spoken learning techniques used 

by the students, the SILL Oxford questionnaire was modified for this study. The 

purpose of the interviews was to find out why the students did what they did, as 

well as to validate the students' tactics and SILL Oxford. The results demonstrated 

that, with percentage answers of 72.7% for metacognitive methods, the majority of 

successful Indonesian students used them, while the lowest proportion—56.8%—

was attributed to emotive strategies. Additionally, it was shown that the majority of 
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them employed self-monitoring, receiving technique, employing resources for 

delivering messages, and paying attention. The outcomes of the interviews revealed 

that the SILL The results of the interviews demonstrated that the students' learning 

techniques and the SILL Oxford outcome were identical. And they selected the 

tactics since they knew how important it was to learn English. As a result, by using 

effective student learning methodologies, it may serve as the foundation for students 

to improve their speaking skills. The different of this study was about analyzing 

learning strategies for Indonesian students as general. 

 The fifth study was conducted by Lee (2023) entitled “language learning 

strategies used by EFL students: Does their digital fluency matter”. A largescale 

quantitative investigation involving 891 college students was conducted. Their LLS 

use patterns and frequency and their level of digital fluency were examined using 

two instruments: Oxford’s Strategy Inventory for Language Learning (SILL) and 

Teo’s Digital Natives Assessment Scale (DNAS). The participants reported 

moderate usage of all the strategies described in SILL. However, they reported 

using specific SILL categories (compensation, memory, and metacognitive) more 

frequently than others (social, cognitive, and affective). Participants with different 

levels of digital fluency showed significant variations in the frequency of use of 

LLS. Additionally, compared 891 college students participated in a comprehensive 

quantitative study that was carried out. Two tools were used to assess their LLS use 

patterns and frequency as well as their degree of digital fluency: Teo's Digital 

Natives Assessment Scale (DNAS) and Oxford's Strategy Inventory for Language 

Learning (SILL). All of the tactics covered in SILL were somewhat used, according 

to the participants. They did, however, report utilizing the metacognitive, memory, 

and compensatory SILL categories more frequently than the social, cognitive, and 

affective categories. Participants with varying degrees of digital fluency 

demonstrated to earlier generations that these contemporary participants had 

distinct usage habits. notable differences in the frequency of LLS usage. The 

difference of this study was about method of research, it was used quantitative 

investigation. 
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 The sixth study was conducted by Yusoff & Said (2024) entitled 

“investigating Language Learning Strategies in an Online Learning Environment 

among Adolescent in an English as Second Language Setting”. The purpose of this 

study is to ascertain the language learning techniques that Form 5 students select to 

use when studying English virtually. As a crosssectional survey was used in this 

study, 302 respondents self-completed an online questionnaire. To identify the 

significant difference, this study uses quantitative techniques like descriptive 

statistics and ANOVA. The results demonstrated that memory techniques, which 

have the greatest mean value, are the most often used LLS by Form 5 students, 

whereas emotional strategies have the lowest mean value. Teachers may use the 

learning methods used by Form 5 students to improve their own learning styles and 

get better results in the future by recognizing the strategies they used when studying 

English online. The different of this study was about conducting the research online. 

 

2.5 Theoretical Framework  

 The SILL is a tool that students and teachers can use to assess the specific 

language learning strategies that are employed by the student in learning a foreign 

language. Version 5.1 of the SILL (Oxford, 1990) was designed for native English 

speakers learning a new language contains 80 items to which students respond using 

a five-point Likert scale. Students are asked to evaluate how frequently they employ 

a certain language learning style by responding to the Likert scale. Higher numbers 

correspond with higher self-reported use of the particular strategy described in the 

item. The 80 items of the SILL are divided into six subscales with a different 

number of items: memory strategies, cognitive strategies, compensation strategies, 

metacognitive strategies, affective strategies, and social strategies. 

 Current language learning research uses the SILL in several different ways. 

It is being used as a standard measurement tool for assessing second language 

learning strategy use (Hong-Nam & Leavell, 2006) and as a confirmatory 

measurement tool for evaluating new methods of understanding language learning 

(Nakatani, 2006). The SILL has also been used to make comparisons and draw 

contrasts between students’ learning styles and teachers’ instruction styles 
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(Griffiths, 2007). Reassessing the SILL is valid for several reasons. Evaluation of 

the SILL in a local context, for continued reliability and validity confirmation and 

as it relates to a metacognitive assessment, allow for an additional understanding of 

the use of strategies on second language understanding 

 

 

 

 

 

Figure 2.1. Theoretical Framework
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CHAPTER III 

RESEARCH DESIGN 

3.1 Research Design  

 The quantitative approach in the form of survey study. The researcher chose 

the quantitative approach as research design it collects data from a large number of 

people using instruments with pre-set questions and replies. The more the number 

of respondents, the more valid the result will be. The researcher collected data from 

a large number of respondents and analyzed trends or tendencies based on the 

research objectives (Creswell, 2010). Students in the English Language Education 

Department learn English intensely, so their language learning strategies may differ 

from those of students from other departments. 

 

3.2 Population and Sample  

 The population of the study was students who enrolled in Academic 

Speaking coursework academic year 2023/2024. There were three classes of 

academic speaking coursework, class A consisted of 17 students, class B 20 

students, and class C consisted of 22 students, so the total number of students were 

59 students. The sample was chosen using a purposive sampling, because all the 

participants are the students enrolling in academic speaking coursework. 

 

3.3 Data Collecting Techniques  

 In this study, data was collected by distributing forms via the Google Form. 

The researcher utilized the Strategies Inventory for Language Learning (SILL) 

questionnaire (Oxford, 1990 to evaluate students' learning strategies. The SILL 

questionnaire contains a total of 50 items divided into 6 main categories of direct 

and indirect methods. The researcher analyzed the data from the respondents using 

descriptive statistics. The questionnaire is a primary data source in which the 

respondent reads a list of written statements and selects the appropriate answers. 

The form is structured used to retrieve data from the languages most frequently 

employed as learning techniques among undergraduate students, as well as the 

content of the most frequently used English-speaking learning strategies. The 
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instruments in this study are organized around the indicators to be studied. In order 

to collect the data to be researched, the indicator details will be poured into the 

questions in the questionnaire that will be distributed to the respondents. 

 

3.4 Instrument  

 The questionnaire was developed by the researcher using the Oxford 

Strategy Inventory for Language Learning (SILL). The SILL questionnaire is used 

to evaluate the application of language learning strategies. Ellis noted that the SILL 

is the most comprehensive questionnaire for gathering data on language learning 

techniques and is widely used in research throughout the globe in the article A Study 

on Language Learning techniques (LLSs) of University Students in Hong Kong. 

Furthermore, it seems that the SILL is the only tool for language learning strategies 

that has undergone several validations and reliability checks. 

 The researcher adapted the items of the scale based on them years of oral 

English learning experience to ensure that they appropriately reflected the students' 

use of strategies during the oral English learning process. And the scale is 

constructed using a 5-point Likert Scale, which 1 = Never or almost never true, 2 = 

Usually not true, 3 = Sometimes true, 4 = Usually true and 5 = Always or almost 

always true. The questionnaire was transcribed into Bahasa Indonesia so the 

participants can better understand each sentence of the questionnaire. (See appendix 

1) 

 

3.5 Data Analysis Techniques  

 The collected data are analyzed by SPSS 22, which consists of two steps: 

(1) To determine the trend of these undergraduate students’ speaking strategies, the 

researcher measured the Mean and Standard Deviation (SD) of their speaking 

strategies. (2) To determine these Undergraduate students’ preferences for various 

strategies, the researcher measured the Mean and SD of the students’ utilization of 

six strategies. 
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3.6 Data Indicator  

 The SILL comes in two versions that are extensively used as a learning 

strategy questionnaire. One is for English-speaking foreign language learners 

(version 5.0, 80 items). The other is for English as a foreign language or English as 

a second language (version 7.0, 50 items). Because the participants in this study 

were ESL/ EFL (English as a Foreign Language) learners, SILL version 7.0 was 

employed. The SILL questionnaire is intended to examine the use of language 

learning strategies. Ellis noted in the journal A Study on Language Learning 

Methods (LLSs) of University Students in Hong Kong that the SILL is the most 

complete questionnaire for getting information on language learning techniques and 

strategies. 

Table 3.1 Description of the SILL 

 This questionnaire uses a five-point Likert scale (1 = Never or almost never 

true, 2 = Usually not true, 3 = Sometimes true, 4 = Usually true and 5 = Always or 

almost always true). Students were asked to respond to each item according their 

honest answer. 

 

3.7 Validity and Reliability  

 The data were then analyzed by using SPSS to measure the stability of the 

data. The tests included validity test and reliability test. The SILL questionnaire 

results are displayed below: 

 

Category Number of 

Items 

Item 

Memory strategies 9 1,2,3,4,5,6,7,8,9 

Cognitive strategies 14 10,11,12,13,14,15,16,17,18, 

19,20,21,22,23 

Compensation strategies 6 24,25,26,27,28,29 

Metacognitive strategies 9 30,31,32,33,34,35,36,37,38 

Affective strategies 6 39,40,41,42,43,44 

Social strategies 6 45,46,47,48,49,50 
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3.7.1 Validity  

 The validity of questionnaire SILL in Cowie (1989) has detected the result 

from the research of Oxford & Burry-Stock (1995) that the content validity of SILL 

questionnaire is determined by professional judgment. For the validity of SILL 

questionnaire is very high that have matched the SILL items with agreement at .99 

in a comprehensive language learning strategy taxonomy from a detailed blueprint 

of a range of over 200 possible strategy types. Moreover, the questionnaire was 

translated into Indonesian language to minimize the ambiguity to understand the 

questionnaire. 

 

3.7.2 Reliability  

 The reliability of this questionnaire is from adaptation of SILL Oxford 

(1989) has detected the result from the research of Oxford & Burry-Stock (1995) 

Cronbach Alpha 0.94 used the Chinese translation with a sample of 590 Taiwanese, 

0.92 used the Japanese translation with 255 Japanese students, 0,91 used the Korean 

translation with 59 Korean learners, 0.93 used the researcher-revised Korean 

translation with 332 Korean EFL Leaner. Similar with validity, this reliability of 

Indonesian translation checked on the instrument trial in 59 participants were 

included. The result of Cronbach’s Alpha reliability statistic was 0.937. The result 

was presented in table 3.2: 

Table 3.2 Reliability Result 

 

 

 

  

Case Processing Summary 

  N % 

Cases Valid 59 100.0 

 Excluded 0 0 

       Total  59  100.0  

Reliability Statistic 

Cronbach’s 

Alpha 

N of 

Items 

.937 50 



19  

3.8 Data Analysis Techniques  

 

3.8.1 Language Learning Strategies Questionnaires  

 The collected data were analyzed using SPSS. For each item on the survey, 

the frequencies of the responses were calculated in percentages. The means and 

standard deviations also were determined for the 50 statements listed in the 

questionnaire. Researchers use paper-based to share questionnaires. It is not 

facilitated because it cannot automatically sum up the result but manually collect 

the data.  

 

3.8.2 The step of Data Analysis Techniques  

 The researchers use some steps that are appropriate for this study.  

1. Reviewed literature on language learning strategies.  

2. Adapted Strategy Inventory Language Learning Questionnaires by Oxford 

(1990) and translated into Indonesian language  

3. Checked each item of SILL (Strategy Inventory Language Learning 

Questionnaires) questionnaire to make sure it is easy to understand.  

4. Did the pilot test of the instrument to 59 participants to ensure the validity.  

5. Checked the validity and reliability of the instrument.  

6. Collected data through a paper-based questionnaire.  

7. Analyzed the data uses SPSS to calculate the standard deviation.  

8. Proceed the data into diagram results are: direct strategies: memory, cognitive, 

compensation, and indirect strategies: metacognitive, affective, social strategies.  

9. Interpreted the data based on interpretation data of frequency use learning 

strategies.  

10. The findings of this survey are presented in descriptive statistics by measuring 

mean (M) and standard deviation (SD) in each item of strategy groups 

  



20  

CHAPTER IV 

RESEARCH FINDING AND DISCUSSION 

 

 This chapter describes the findings from the questionnaires to identify the 

language learning strategies in academic speaking coursework used by the 

undergraduate students at the English Language Education Department. The 

participants are students from the class of 2022-2023. The findings of the research 

answer the research question, “What are language learning strategies used by the 

undergraduate students at the English Language Education Department?”. 

 

4.1 Research Findings  

 The total number of participants who filled the questionnaire was 59 

students. The researcher presents the findings of language learning strategies in 

each strategy group: memory strategies (MEM), cognitive strategies (COG), 

compensation strategies (COM), metacognitive strategies (MET), affective 

strategies (AFF), social strategies (SOC) as presented in Table and Figure 4.1: 

Table 4.1 Table of language learning strategy groups 

 N Mean Std. Deviation 

TOTAL_MEM 59 3.35 1.039 

TOTAL_COG 59 3.53 1.002 

TOTAL_COM 59 3.53 0.983 

TOTAL_MET 59 3.76 0.941 

TOTAL_AFF 59 3.41 1.116 

TOTAL_SOC 59 3.51 1.028 
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Figure 4.1 Chart of language learning strategy groups 

 Based on chart of language learning strategy groups, the 6 strategy groups 

sorted from the most frequently used by the student until the least frequently used 

by the students are as followed: metacognitive strategies (M= 3.76, SD= 0.941) 

followed by cognitive strategies (M= 3.53, SD= 1.002), compensation strategies 

(M= 3.53, SD= 0.983), social strategies (M= 3.51, SD= 1.028), affective strategies 

(M= 3.41, SD= 1.116), the least was memory strategies (M= 3.35, SD= 1.039). To 

conclude, the highest strategy groups is metacognitive strategies (M= 3.76, SD= 

0.941). The highest strategy group and the other two strategy groups are included 

in high usage category. Meanwhile, the lowest strategy group is memory strategies 

(M= 3.35, SD= 1.039) and the other two strategy groups only are included in 

medium usage category. Then, it was sorted by the highest frequency strategy used 

by the students as follows: 

Table 4.2 The sorted frequency of language learning strategy 

Strategy Mean Std. Deviation 

MET 3.76 0.941 

COG 3.53 1.002 

COM 3.53 0.983 

SOC 3.51 1.028 

AFF 3.41 1.116 

MEM 3.35 1.039 

  

0 0,5 1 1,5 2 2,5 3 3,5 4

TOTAL_MEM

TOTAL_COG

TOTAL_COM

TOTAL_MET

TOTAL_AFF

TOTAL_SOC

Language Learning Strategy Groups

SD M
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 After that, the findings of language learning strategies in English Language 

Education Department at private university at Yogyakarta are presented in two 

classes. The first is direct strategies that have 3 strategy groups in a survey of 

language learning strategies (Oxford, 1990) consist of memory strategies, cognitive 

strategies, and compensation strategies. In this result, the highest strategy groups in 

direct strategies are cognitive strategies (M= 3,53, SD= 1,002) than the other 

strategy groups. The lowest strategy groups result is memory strategies has the 

result (M=3,35 SD= 1,039). The result from direct strategy is presented in Figure 

4.2: 

Figure 4.2 Chart of Direct Strategy Group 

 The second is indirect strategy groups. There are 3 strategy groups in a 

survey of language learning strategies (Oxford, 1990) consist of metacognitive 

strategies, affective strategies, and social strategies. In this chart, the highest 

strategy groups result is metacognitive strategies (M= 3,76, SD= 0,941). The lowest 

strategy groups result is affective strategies that have the result (M =3,41, SD = 

1,116) as presented in Figure 4.3: 
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Figure 4.3 Chart of Indirect Strategies Group 

 The findings of language learning strategies in English Language Education 

Department at private university in Yogyakarta are presented in items category. The 

first items category is memory strategies which is presented in Table 4.3: 

Table 4.3 Table of Memory Strategies 

 The table shows that the highest mean in memory strategies is MEM 4 

(M=3,80, SD=0,979) that is “I remember a new English word by making a mental 

picture of a situation in which the word might be used.” Further, the lowest mean 

is MEM-6 that “I use flashcards to remember new English words” (M=2,76, 

SD=1,208). The detail means of each category strategy can be seen on the table 

below: 
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Table 4.4 The Sequence of Mean Memory Strategies 

 

 

 

 

 

 

 

 

 

 

 

 

 The second items category is cognitive strategies which is presented in 

Table 4.5: 

Table 4.5 Table of Cognitive Strategies 

 The table shows that the highest mean in cognitive strategies is COG 3 

(M=4,03, SD=0,870) that is “I practice the sounds of English” Further, the lowest 

mean is COG 1 (M=3,15, SD=1,157) that is “I say or write new English words 

several times.”. The sequence of mean for each item can be seen on the table below: 

Item Mean 

MEM4 3.80 

MEM2 3.59 

MEM1 3.56 

MEM3 3.38 

MEM5 3.32 

MEM7 3.27 

MEM8 3.27 

MEM9 3.19 

MEM6 2.76 

Average 3.35 
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Table 4.6 The Sequence of Mean Cognitive Strategies 

Item Mean 

COG3 4.03 

COG6 3.98 

COG13 3.85 

COG4 3.76 

COG2 3.51 

COG5 3.51 

COG8 3.49 

COG9 3.47 

COG7 3.41 

COG10 3.32 

COG14 3.32 

COG11 3.31 

COG12 3.29 

COG1 3.15 

Average 3.53 

 The third items category is compensation strategies which is presented in 

Table 4.7: 

Table 4.7 Table of Compensation Strategies 
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 The table shows that the highest mean in compensation strategies is COM 1 

(M=3,81, SD=0,973) that is “To understand unfamiliar English words, I make 

guesses”. Further, the lowest mean is COM 3 (M=3,34, D=1,154) that is “I make 

up new words if I do not know the right ones in English”. The sequence of mean 

for each item can be seen on the table below: 

Table 4.8 The Sequence of Mean Compensation Strategies 

Item Mean 

COM1 3.81 

COM6 3.61 

COM2 3.59 

COM5 3.46 

COM4 3.36 

COM3 3.34 

Average 3.53 

 The fourth items category is compensation strategies which is presented in 

Table 4.9: 

Table 4.9 Table of Metacognitive Strategies 

 The table shows that the highest mean in compensation strategies is MET 9 

(M= 4,24, SD=0,858) that is “I think about my progress in learning English.”. 

Further, the lowest mean is MET 5 (M=3,27, D=1,096) that is “I plan my schedule 
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so I will have enough time to study English”. The sequence of mean for each item 

can be seen on the table below: 

Table 4.10 The Sequence of Mean Metacognitive Strategies 

Item Mean 

MET9 4.24 

MET3 4.17 

MET4 4.00 

MET8 3.78 

MET2 3.66 

MET7 3.66 

MET1 3.64 

MET6 3.42 

MET5 3.27 

Average 3.76 

 The fifth items category is compensation strategies which is presented in 

Table 4.11: 

Table 4.11 Table of Affective Strategies 

 The table shows that the highest mean in compensation strategies is AFF 2 

(M= 3,85, SD=0,979) that is “I encourage myself to speak English even when I am 

afraid of making a mistake.”. Further, the lowest mean is AFF 5 (M=2,95, 

SD=1,279) that is “I write down my feelings in a language learning diary.” The 

sequence of mean for each item can be seen on the table below: 
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Table 4.12 The Sequence of Mean Affective Strategies 

 

 

 

 

 

 

 The sixth items category is compensation strategies which is presented in 

Table 4.13: 

Table 4.13 Chart of Social Strategies 

 The table shows that the highest mean in compensation strategies is SOC 1 

(M= 3,68, SD=1,090) and SOC 6 (M= 3,68, SD=0,937) that is “If I do not 

understand something in English, I ask the other person to slow down or say it 

again.” and I try to learn about the culture of English speakers.”. Further, the lowest 

mean is SOC 2 (M=3.22, SD=0,984) that is “I ask English speakers to correct me 

when I talk.” The sequence of mean for each item can be seen on the table below: 

Table 4.14 The Sequence of Mean Social Strategies 

Item Mean 

SOC1 3.68 

SOC6 3.68 

SOC3 3.61 

SOC5 3.56 

SOC4 3.32 

SOC2 3.22 

Average 3.51 

 

Item Mean 

AFF2 3.85 

AFF4 3.75 

AFF1 3.71 

AFF6 3.14 

AFF3 3.08 

AFF5 2.95 

Average 3.41 
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4.2 Discussion  

 The results of this study showed that the 6 strategy groups sorted from the 

most frequently used by the student until the least frequently used by the students 

were cognitive strategies, metacognitive strategies, memory strategies, 

compensation strategies, affective strategies, the least was social strategies. It can 

be concluded the highest strategy groups were metacognitive strategy. The highest 

strategy group and the other two strategy groups were included in high usage 

category. Meanwhile, the lowest strategy group was memory strategies and the 

other two strategy groups only are included in medium usage category. 

 The strategy that mostly used by students for their speaking coursework was 

metacognitive strategy. Metacognitive strategies, which include various forms of 

thinking, planning, arithmetic, and so on, are the particular techniques people 

employ to address issues and/or seize opportunities. Crucially, a cognitive strategy 

nearly always interacts with other elements of what may be referred to as the 

"execution context" and does not have to be entirely "in the head". In speaking case, 

cognitive strategy means the students set their mental process that are consciously 

implemented to regulate thought process and content in order to achieve goals or 

solve problems. Metacognitive strategy makes the students plan their speaking 

coursework such as using media to help them finishing their coursework. As stated 

by Pitura (2022) that higher education students in English medium instruction in 

non-English-dominant countries use L2 to share ideas and demonstrate learning 

thorough the medium of English and are often required to enhance their ability to 

communicate in this language while studying. 

 Based on all the data that metacognitive was the most frequently used by 

the students and memory strategies was the least frequently used by the students. 

There is some research from university students of EFL context, that Viet Van Vo 

et al (2023) explains that each strategy used by research students was classified as 

medium usage. Metacognitive methods were shown to be the most favored category 

among the six categories of language learning strategies. 

 The low usage frequency in this research students did not prefer applying 

affective strategies to their learning languages as it came last in their ranking. There 
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is some research from university students of EFL context, that Viet Van Vo et al 

(2023) explains this might be because NLU-HCM students were not given enough 

opportunities to practice speaking English or interact with native English speakers 

in real-world English-speaking scenarios. Therefore, instructors of ESP should 

provide their students additional chances to apply social methods in authentic 

language learning scenarios. 

 When teachers take responsibility for the learning process and learning 

strategies that students use to acquire and learn new content, they have the greatest 

influence on students' learning and accomplishment. Learning strategies are 

techniques that assist students in practicing and organizing the knowledge they must 

retain. Additionally, by using these learning methodologies, students are able to 

apply new information quickly and effectively. Learning methods involves more 

than just memory. Students need to learn how to think independently and remember 

and apply the knowledge they have learned. One way to conceptualize learning 

techniques is as tools in a toolbox. Since every student is unique in their learning 

preferences and styles, educators must offer their pupils access to a toolbox of 

diverse teaching tactics in order to meet their requirements. Students need to 

increase their spoken language in this globalization era. 

 People from all around the world may now go to other nations to live, work, 

or study because to the effects of globalization. Speaking the language of the new 

nation is crucial while moving there or migrating from another country. Proof of 

language competency may be necessary to demonstrate one's ability to 

communicate in the language used in the destination nation (Damanik, 2022). 

Concrete examples are easier for human memory to process than abstract 

knowledge. By using real-world examples in their practice, students are more likely 

to understand and remember basic ideas. Therefore, to make the students easier to 

understand the lesson, the teacher or lecturer must provide good example for them. 

To help students get an understanding of fractions through real-world applications, 

teachers might have students 43 generate instances of fractions' applications. 

 The finding of research about Strategy Inventory for Language Learning 

(SILL) similar to the previous studies from Lestari & Wahyudin (2020) that 



31  

metacognitive has been the most frequently used strategy followed by social and 

compensation strategies while affective strategies become the least strategy used by 

the students. This study states that the language learning strategies that students 

employ and find it useful to understand the techniques that are suitable, particularly 

while learning a second language. 

 Meanwhile, the study from Alfian (2021) states that learners reported using 

the strategies which are classified into six LLS categories (memory, cognitive, 

compensation, metacognitive, affective, and social strategies) in learning English. 

It is supported by study from Alarisyi (2022) that the SILL Oxford outcome 

matched the learning methodologies used by the students. And they selected the 

tactics since they knew how important it was to learn English. As a result, by using 

effective student learning methodologies, it may serve as the foundation for students 

to improve their speaking skills. 

  Furthermore, Lee (2023) states in his study that using the compensation, 

memory, and metacognitive SILL categories more often than the social, cognitive, 

and affective categories. There were notable differences in the frequency of LLS 

usage across participants with varying degrees of digital fluency. It has little 

different from study by Yusoff & Said (2024) that Students in Form 5 frequently 

use memory techniques, which have the greatest mean value, and emotive methods, 

which have the lowest mean value. 
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CHAPTER V  

CONCLUSION AND SUGGESTION 

 

 This chapter presents the conclusion and the suggestion of the study. The 

conclusion could be stated as a summary of this study and to highlight the findings 

of the research. There are also some points for further research especially about 

language learning strategies in academic speaking. 

5.1. Conclusion  

 The purpose of this study was to find out the most appropriate strategy of 

learning to help students improve their speaking skills and comprehension in 

learning English. This study's contribution was to help students improve their 

speaking skills, oral fluency, and grammar.  

 The results of this study showed that the 6 strategy groups sorted from the 

most frequently used by the student until the least frequently used by the students 

were metacognitive strategies (M= 3.76, SD= 0.941) followed by cognitive 

strategies (M= 3.53, SD= 1.002), compensation strategies (M= 3.53, SD= 0.983), 

social strategies (M= 3.51, SD= 1.028), affective strategies (M= 3.41, SD= 1.116), 

the least was memory strategies (M= 3.35, SD= 1.039). It can be concluded that the 

highest strategy groups were metacognitive strategy. The highest strategy group and 

the other two strategy groups were included in high usage category. Meanwhile, the 

lowest strategy group was memory strategies and the other two strategy groups only 

are included in medium usage category. The implication of metacognitive learning 
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strategies expert a direct influence on knowledge acquisition, whereas affective 

learning strategies facilitate learning via, for example, motivation and volition. 

5.2 Suggestion  

 The findings suggest that the department should provide diverse learning 

materials to strengthen the implementation of language learning strategies that 

may enhance students’ academic speaking skills.  
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Appendix 4 

Validity Test 

Item R-
Count 

R-
Table 

Criteria 

1 0.327 0.252 VALID 
2 0.466 0.252 VALID 
3 0.480 0.252 VALID 
4 0.572 0.252 VALID 
5 0.289 0.252 VALID 
6 0.331 0.252 VALID 

7 0.637 0.252 VALID 
8 0.653 0.252 VALID 
9 0.464 0.252 VALID 
10 0.424 0.252 VALID 
11 0.445 0.252 VALID 
12 0.499 0.252 VALID 
13 0.490 0.252 VALID 
14 0.570 0.252 VALID 
15 0.372 0.252 VALID 
16 0.621 0.252 VALID 
17 0.586 0.252 VALID 
18 0.466 0.252 VALID 
19 0.679 0.252 VALID 
20 0.707 0.252 VALID 
21 0.531 0.252 VALID 
22 0.383 0.252 VALID 
23 0.611 0.252 VALID 
24 0.523 0.252 VALID 
25 0.491 0.252 VALID 
26 0.486 0.252 VALID 
27 0.390 0.252 VALID 
28 0.583 0.252 VALID 
29 0.416 0.252 VALID 
30 0.531 0.252 VALID 
31 0.450 0.252 VALID 
32 0.501 0.252 VALID 
33 0.708 0.252 VALID 
34 0.602 0.252 VALID 
35 0.573 0.252 VALID 
36 0.649 0.252 VALID 
37 0.525 0.252 VALID 
38 0.436 0.252 VALID 
39 0.282 0.252 VALID 
40 0.397 0.252 VALID 
41 0.555 0.252 VALID 
42 0.461 0.252 VALID 
43 0.555 0.252 VALID 
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44 0.477 0.252 VALID 
45 0.429 0.252 VALID 
46 0.270 0.252 VALID 
47 0.482 0.252 VALID 
48 0.520 0.252 VALID 
49 0.457 0.252 VALID 
50 0.524 0.252 VALID 
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Appendix 5 

The Result of Students Questionnaire per Item 
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