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CHALLENGES FACED BY EFL PRE-SERVICE TEACHERS DURING
TEACHING PRACTICUM IN VOCATIONAL HIGH SCHOOLS AT

YOGYAKARTA

By
Wasilatu Rizgiya
16322033

ABSTRACT

This study is aim to explore the challenges faced by EFL pre-service teachers (PST)
on their teaching practicum and investigate the strategies to cope with the challenges
during the teaching practicum program. The design of this research is a qualitative
study with descriptive method. The participants of this study were the last semester
of two pre-service teachers enrolled in the teaching practicum program in two
different Yogyakarta VVocational High Schools. The data was taken by interviews
which applied through thematic analysis. The data analysis was based on research
question and guided by conceptual framework of the study. The finding revealed
that adaptation factor, classroom condition, and students’ characteristic contribute
as challenges for pre-service teachers. The skills, attitude, knowledge in designing
activities in teaching become the strategy mastered by pre-service teachers to deal
with those challenges.

Keywords: Teaching practicum Challenges, EFL pre-service Teacher, Descriptive
Qualitative Research, Thematic Analysis
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CHAPTER 1

INTRODUCTION

This chapter presents the background of the study, identification of the
problem, formulation of the problem, objectives of the study, and significance of
the study.

1.1 Background of the Study

Teaching practicum is one of the programs for pre-service teachers in
education. Pre-service teachers learned about teaching across various domains
including lesson planning, implementation skills, classroom management and
nurturing professional and personal qualities (Bezzina & Michalak, 2009; Yook &
Lee, 2016). Therefore, they can practice their teaching before they face their
teaching in a real situation. In the teaching practicum, pre-service teachers will be
equipped with some theory of teaching that can give them a chance to maximize
their teaching in a positive environment. Before they go to their teaching practicum
program, they should pass a Microteaching course that provided them with many
theories about teaching. In addition, they also get a chance to practice their teaching
in a simulation class. From that, the pre-service teachers can evaluate their teaching
practice during the class to be better for the improvement of their teaching. Thus,
teaching practicum has an important role in teacher education, especially for

understanding and improving language teaching.

In case of pre-service teachers, they have to prepare their teaching for all

the challenges they will face throughout their teaching practicum. There have been
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many studies on teaching practicum of EFL pre-service teachers. One of them is a
qualitative study in form of post-practicum reflection employed by Yunus, Hashim,
Ishak, & Mahamod (2010) in Malaysia, the challenges of pre-service teachers can
be seen in terms of students’ attitudes, students’ motivation, also the students’
discipline. Ideally, they would be ready to teach after they already joined the
teaching practice before. Thus, teaching practice gives a chance to evaluate the

strong and weak aspect of teaching.

In addition, most of teachers were dissatisfied with the largely theory-
oriented pre-service teachers education program that they attended. It is based on
the findings of Yook and Lee (2016) in their research with title “Korean EFL
Teachers’ Perception of the Impact of EFL Teacher Education upon Their
Classroom Teaching Practice”. Mostly, pre-service teachers felt that the theories
and method that they have been learn usually can not apply in the real condition
and minimize of practical use. As we know that students have many different
characteristics. Sometimes pre-service teachers should find the best way as a
strategy for the students with many characteristics and condition. Thus, teachers

should master the skills and knowledge about teaching.

Similar to Leke-ateh et al (2013), many researchers discuss about how to
existing gap between practice and theory, so that teaching practice can running
effectively. Based on the finding, pre-service teachers are embarrassed because
many things in the school where they practice are different and more complex than
what they learned in the theory. It supported by the mentor who lack orientation in

the activities and procedures while teaching practicum. They are not provided
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training to mentoring that cause the mentoring are not effective. While the pre-
service teachers are practicing school, they are assisted by a teacher as a mentor in
that school, and a lecturer as supervisor from their University. Both of them
evaluate the pre-service teachers in case of how they practice their teaching. Mentor
are supposed to oversee the pre-service teachers’ daily activities, including
assisting them to solve classroom situation when they arise, holding conference
with them and evaluating their performance over time. They stated that challenges
influence the running of teaching practicum program in order to find the strategies

on teaching practice.

In addition, pre-service teachers will find other challenges during teaching
practicum especially in Indonesia. The challenges include teacher’s control,
material and media resources, teaching methods, students’ motivation, evaluation
technique, and parents’ support (Mudra, 2018). All of the challenges should be
handled by pre-service teacher, as we know that it is not impossible to be faced by

them when teaching practicum.

However, although many researchers discussed about the challenges in
teaching practicum, there are many types of challenges that faced by student-
teachers during teaching practicum program especially in VVocational High School
context. This is very crucial for being discussed as we know that VVocational High
Schools’ students are unique and mostly, they tend to be kinesthetic. In accordance
with Asmin (2019) in the research with title “Teachers’ Strategies in Teaching
English at Vocational High School in Luwu”, the researcher applied cooperative

learning method, such as small group discussion and pair work in order to
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facilitated the students’ characteristic. Thus, in this research will discuss more
about the challenges faced by pre-service teachers during practicum and investigate
how they coping the strategies in handle it. pre-service teachers have a different
background knowledge of teaching.
1.2 Identification of the Problem

Teaching practice is important for all pre-service teachers. Pre-service
teachers will learn about how to manage classroom through teaching practice in
University level. In here, they will be able to practice what they have learned in
term all of the theories about teaching in the classroom. In addition, they will be
provided an opportunity to apply their knowledge and skills of teaching and explore

it based on the classroom environment.

Teaching practice also become a crucial practice for many students in the
teacher education programs. Although they have learned all of the teaching
theories, sometimes they have to be ready in face the condition that might happen
beyond the expectation. As we discuss in the previous session that students have a
different characteristic, so that as a teacher should prepares some planning for
teaching in the classroom for the learning process can run smoothly. Therefore, as
a teacher cannot doing better in teaching before they prepare some lesson plan that

includes the strategy of teaching.

This study explores further on the challenges face by EFL pre-service
teachers on their teaching practicum. The pre-service teachers can run into their
teaching practicum program after they can pass from Microteaching course in their

study. They can improve their skills and knowledge when they take the
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Microteaching course. Possible strategy to solve the challenges in teaching practice
and how they improve their professional development will be discussed afterward.
1.3 Formulation of the Problem

Referring to the identification of the problem and the problem limitation, it
gives guidance in formulating research questions to be answered in this study as

following:

1. What are the challenges that the pre-service teachers found during
teaching practicum?
2. How do pre-service teachers coping the strategies in handling the
challenges during teaching practicum?
1.4 Objectives of the Study
This research is aimed to describe the challenges that pre-service teachers
found during the teaching practicum. Furthermore, it also identifies how do they
coping the strategies in handling the challenges during teaching practicum in order
to make their teaching running effectively.
1.5 Significance of the Study
The results of this research are to give the contribution to English Language
Education Department on empirical and practical ground. In the empirical
discussion, this research will provide empirical evidence on strategies during
teaching practicum chosen by EFL pre-service teachers. On practical ground, this
research will be useful because the other pre-service teachers will know what are
the challenges found during teaching practicum so that they can prepare themselves

to be better.



CHAPTER I

LITERATURE REVIEW

This chapter presents the related literature and related studies. In addition,
there is conceptual framework to understand the research more comprehensively.
1.1 Literature Review

The literature review will present about teaching practicum in EFL teacher
education program and challenges in teaching practicum.

1.1.1 Teaching practicum in EFL Teacher Education Program

Teaching practicum in Teacher Training Program usually in Indonesia
called Program Pengalaman Lapangan (PPL). It is essential time for pre-service
teachers to practice their teaching knowledge and skill. This program is aiming to
preparing the student-teachers to face their teaching in the real situation. In addition,
Hamaidi (2014) stated that teaching practice is considered as one of core and central
element for pre-service teachers to apply their knowledge into action. In the
teaching practicum, the pre-service teachers will meet their first experience to teach
in real condition (Tuli & File, 2009). They will learn about how to teach, start from
the theory and how to manage the classroom. According to Asril (2010, p 92-93),
there are four core of teaching practice program (Program Pengalaman Lapangan).
The first is guided by the supervisor. The teacher candidates are guided by their
supervisor to give a guide, instruction, and some advice about anything related to
teaching. The second is training for the teacher candidates. Although it is a training,
the candidates must prepare their teaching to face the real condition. The third is

aiming to get the teaching skills. The last is the requirement to fulfill a program. So

19
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that, they will learn some competences that should teachers have for being

professional teachers in the future.

Students of English as Foreign Language (EFL) are those who study the
English Language which is not the main language for communication in their
countries (Jackson, 2015). They use the English Language in limitation. Usually,
they taught the language start from in the primary school. They use more their own
language country than use an English Language. Furthermore, Teaching English as
a Foreign Language is complex. As a foreign language teacher, they will be doing
more than teaching grammar. In accordance with Bobykina (2015), she defined
teaching a foreign language is a way of understanding a lot of cultures which is
different and expanding the intercultural interactions. Finally, the researcher
assumes that teaching English as EFL learner is challenging especially in teaching
practicum.

1.1.2 Challenges in Teaching practicum

Although teaching practicum provides many benefits for prospective
student-teachers, it common to find challenges in their implementation practices
(Leke-ateh, Assan, & Debeila, 2013). Some study reported that there are some
challenges faced by student-teachers during teaching practicum. One of them is the
study employed by Leke-ateh et al (2013), they stated that the main challenges is
about management of teaching practicum itself. The challenges were spread over
several issues, such as from preparing for teaching practice, mentor’s involvement
and participation, role of supervisor from the University, location of practicing

schools.
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In addition, others study reported that the pre-service teacher felt
overwhelmed by their role as a teacher due to unclear instructions from the mentor
teacher at school (Mtika, 2011). It made the pre-service teachers found it difficult
when teaching in the classroom because of out their anticipation. This study also
found that the challenges come from the absence of mentor teacher. As we know
that mentor teacher has a greatly affects in the running of teaching practicum for
pre-service teachers. Furthermore, pre-service teachers also felt confused with
teaching approach that they used in the classroom. The study reported that they
faced a big class that consists of 80 students in one class. Meanwhile, pre-service
teachers tend to shape their pedagogical based on the contextual of realities of the
practicing schools. This condition become challenges for them to apply student-
centered pedagogy for all students in one class during teaching practicum. It similar
to Gan (2013), the result indicated that the pre-service teachers have difficulties in
experimenting with pedagogical practices. Furthermore, another challenge comes
from the pre-service teachers itself, that is lack of sense of control in class. Finally,
some of the challenges above, greatly affect the running of teaching-learning
process during teaching practicum.

1.2 Conceptual framework

Pre-service teachers according to Yook & Lee (2016) are student trained
who learn about teaching and learning, related to theories, methods, and practice to
become professional teachers. Meanwhile, student of English as a Foreign
Language (EFL) are those who study the English Language which is not the main

language for communication in their countries (Jackson, 2015). Thus, it can be
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concluded that EFL pre-service teachers are student trained from a country with an
English Language as additional language in learning and using the language who

teaching in the classroom and in the process of preparing to become a teacher.

In addition, teaching practicum is one of the core elements of pre-service
teachers to apply their teaching knowledge into action (Hamaidi, 2014). It refers
to experiences that pre-service teachers have in the classroom before they take on

the full range of responsibilities required for student teaching.

As cited in Nassaji (2015), descriptive qualitative study is more complete to
collect the data from various sources to gain more detail of opinions, perspectives,
and attitudes to describe the phenomenon and the characteristic of the individual.
Furthermore, thematic analysis is used to analyze classification and present themes
that provides a systematic element to data analysis (Alhojailan, 2012). Thus, this
research will highlight the opinions about the challenges in teaching practicum. The
following scheme tis made in order to visualize the conceptual framework of this

research.



Figure 2.1 Conceptual framework

ivate \
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CHAPTER 11l

RESEARCH METHODS

This chapter explained the methodology of the study. It covered the
research design, data preparation, data collecting technique, data analysis, and
trustworthiness of data.

3.1 Research Design

Research design is framework that helps the researcher to determine the
outline and the detail of each research procedure from the research question until
the data analysis. This research is designed as descriptive qualitative study.
According to Nassaji (2015), qualitative and descriptive methods can used to
uncover the complexity in teaching and learning, includes examine the what factor
affect it, also understanding of individual learners and their behaviors and
experiences. Furthermore, qualitative descriptive research tends to draw from
naturalistic inquiry as a commitment to study the natural condition of research
(Lambert & Lambert, 2012). Thus, this design provides tools to study natural
phenomenon within the context of challenges face by EFL pre-service teachers and
how they can find out the strategies to curb their challenges during teaching
practicum in 2 Vocational High Schools at Yogyakarta.

3.2 Data Preparation
This data preparation discusses more about several points like research

setting, the participant of the study, type of data and the data sources.
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3.2.1 The Participant and Setting of the Study
The participants in this research were two pre-service teachers enrolled in

a Bachelor of Education degree program, majoring in English Language. All the
participants were males, they have been selected from 6 pre-service teachers who
had took their teaching practicum in Yogyakarta VVocational High School in the
year of 2019. A regular teaching practicum program in the Department is
undertaken in the second semester of the third year. These 2 pre-service teachers
were selected because they were the student who complete their teaching practicum
in different Vocational High School at Yogyakarta in order to gain more experience
about teaching practicum includes the challenges faced by pre-service teachers also
the strategies used in handling it. In addition, the participants tell their experiences
in their teaching practicum in a month. During the program, they got many
experiences in apply their knowledge into real situation also many challenges they
faced in that school. Therefore, the participants will help the researcher to answer

the research challenges related to the study.

Then, the location where the phenomenon is being studied usually called as
research setting. This research selected 2 Vocational High Schools in Yogyakarta
as the setting of this research. Both of them were have a collaboration which
English Language Education Department of Universitas Islam Indonesia in
teaching practicum program. The researcher chooses that schools because both of
them are superior vocational high school at Yogyakarta which have a different
school’s background. Based on the schools’ official websites, both schools are also

accredited A and use curriculum 2013. The schools have many achievements in
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various fields, mostly from extracurricular activities. It showed that the students
are active in some activities out of learning activities in the classroom. In addition,
one of the participants also said that the students easily get bored, especially if they
only sit and listen to the teacher’s explanation. Finally, from all the data and opinion
about the vocational high schools, the researcher wanted to describe and analyze of
challenges during teaching practicum in different Yogyakarta Vocational High
Schools and the strategies that may be available within it.

3.2.2 Source of Data

The data were collected from interview section and some of teaching
documents from pre-service teachers who have taken Microteaching Course and
passed their teaching practicum program. In the interview, they shared about their
teaching experience also the challenges that they found during teaching practicum.
In addition, they also shared their experiences about how they find out the strategies
to curb their challenges during teaching practicum in order to prepare them to be
evaluation for the teacher quality in the future. The researcher also used some
documents like RPP that pre-service teachers used during teaching practicum as
another source of data in this study.

3.2.3 Research Instrument

In this study, the researcher uses two kinds of instruments. This research
uses the result of interviews about their experiences in teaching practicum in a
month as the main data while as the supporting data, the researcher uses some
documents, like the RPP, some of pictures of the students and pre-service teachers

during teaching practicum program. The whole primary and supporting data were
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used together as research instrument in order to answer the research question in this
research.

3.2.4 Informed Consent

The thing to do before collecting data was to ask permission from the
respondents involved in this research. That was useful for politeness, protecting the
privacy and confidentiality of their individuals. The researcher needs to inform
participants about the purpose of the study, the time required, the benefits to the
participants and other aspects needed.
3.3 Data Collecting Technique

The researcher collected the primary data from the interview. The interview
contains of some questions that addressed to two pre-service teachers. There were
two forms of the question, the open-ended question and close-ended question
(Fraenkel & Wallen, 2010). The open-ended question is used to answer about their
experiences during teaching practicum. The participant could use their own
response related to the research problem in term of the difficult aspect of teaching
practicum. However, the close-ended question is to answer the first research
problem about what their challenges and strategies to curb the challenges during

teaching practicum.



Table 3.1 Matrix of Interview Questions

28

how the existing
gap between
theory and
practice can be
breached and on
how the practice
can best be
undertaken (Leke-
ateh, 2013)

No | Subject Concept Component Interview Questions
1 Teaching | Teaching -Core 1. How was your
practicum | practicum is one element experience in

(Field of core element of | -Application teaching
Study Pre-service -Knowledge practicum
Program) | Teacher Education program?
Program to apply 2. What did you do
their teachlr_lg during teaching
knowledge into A
action (Hamaidi, pracgicur’
2014) 3. What you
learned from
teaching
practicum?

2 Challeng | In view of this - 3. What are the
esin challenging and Challenging challenges you
teaching | problematic nature | - have when
practicum | of teaching Problematic teaching?

practice, it has in nature 4. What are the

recent years &P challenges that

|r_1|t|§t.e da bSween you face in the

significant theory and field?

increase in practice | ..

research studies on 5. How did you
curb the

challenges you
face in the field?
6. To what extent
did you relate
theories and
practice?

In addition, the researcher reviews the constructs that will be used for

making a matrix. This research uses a lot of references in order to find the most
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relatable constructs. Then, the researcher makes the interview questions based on
the matrix of the constructs. After that, the researcher designed a semi-structures
interview schedule as one of the instrument data collection for this study. The
interview questions were aimed to knowing about the challenges faced by EFL pre-
service teachers during teaching practicum in different vocational high schools.
Questions relating to the opinions and perceived challenges on their teaching
practicum. The data were used as research instrument in order to answer the
research question of this research.
3.4 Data Analysis Technique

Data analysis is important part of this research. This research used thematic
analysis for the data analysis technique. Thematic analysis is useful for the
flexibility to analyze a particular theory such as for a conversation and
interpretative phenomenon (Braun & Clarke, 2006). The researcher transcribed the
responses of interviews, then code the data based on the conceptual thematic codes

related to teaching practicum Below are some phases of Thematic Analysis.
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Transcribing data
Familiarizing yourself with your data (; Reading and re-reading the data

\_ Noting down initial ideas

Coding interesting features of the daia

Generating initial codes

Y Collating data relevant to each code

Checking if the themes work in relation to the coded extracts

Searrching for themes

Phases of Thematic Analysis '

_ Generating a themaiic "map" of the analysis

Checkingthemes
Reviewingthemes ——————
T~ __\_ @enerating 2 thamatic "map"

__Ongoing analysis to refine the specifics of each theme

_ Defining ananaming themes

_ Generating definitons and names for each theme

) Final analysis
Producingthe report .~

Producing a scholarly report

Figure 3.4 Phases of Thematic Analysis adapted from Braun & Clarke, 2006

3.5 Trustworthiness of Data

The researcher follows some criteria by Guba (1981) to achieve the
accuracy of the finding. The criteria are credibility, dependability, transferability,
and confirmability. Credibility test aims to knowing the proses of the result of the
study can be accepted and trusted. In this process, the researcher checking the data
from various sources, ways, and various times. Dependability means the process of
audit for the whole research process. In this study, to test the dependability of this
research, the researcher conducted consultation with the supervisor as an expert,
other lecturers, and the researcher itself. Transferability refers to the extent to which
the findings can be transferred to other settings or groups. The researcher must
make the detail, clear, systematic and reliable of the report to make the pre-service
teachers can explore some challenges that might be faced during teaching
practicum and learn how to handle the challenges. The last is confirmability. It used

to check the authenticity and objectivity of research findings. The research can be
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objective if the research findings are agreed upon by many people. In this research,
the researcher checked the confirmability by asking the supervisor towards
perspectives and opinion about challenges faced by EFL pre-service teachers
during teaching practicum. It aims for the research was valid and could be trusted

to be published and accessed by the wider community.



CHAPTER IV

RESEARCH FINDINGS AND DISCUSSIONS

This chapter consists of findings found in the research and its discussion.
The findings in this research are the data that was collected by interview and
document analysis. Therefore, the discussion briefly contains the explanation of
interview results as the main data of this research and document analysis as
supporting data.
4.1 Findings

In this part, the data findings are presented from 2 different types of data
collection. They were categorized into certain themes and codes to support findings
and discussion of this study.

4.1.1 Interview

In this study, the researcher uses a semi-structured interview as data
collection. It is a popular data collection which is it has proved versatile and flexible
(Kallio, H., Pietila, A., Johnson, M., & Kangasniemi, M., 2016).). It is implied that
this approach is appropriate for interviewing the participants who are the pre-

service teachers from a private University in Yogyakarta.

The researcher completed the interview to two pre-service teachers in a
different time. The first interview was held on May, 20" 2020. The second
interview was held on June, 14" 2020. The interviews were done in only one
session through voice note in WhatsApp application. Before that, the researcher has

already tried for interview through video call, but the internet connection was very

32
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bad. This happened because when the researcher taking the data, the country is
being hit by Covid-19 which does not allow their people interact directly (face to
face). So that, the interviews were done by daring. After that, transcript of the
interviews which was in Indonesian and English language was translated into
English and was thematized. The interviews focusing on the challenges faced by
pre-service teachers during their teaching practicum in VVocational High School at
Yogyakarta. The researcher collected the data from the perspective and opinion
from the two participants towards the interview questions. Interview questions in
this research was built from constructs theories. From the result of the interview

section, the researcher analyzed and concluded the data.

In general, the interview results explored some challenges in teaching
practicum. It has different challenges when the pre-service teachers did the teaching
practice during teaching practicum. Some of the challenges were come from their
internal, such as their emotional aspects, their attitudes, and also comes from their
external factor like from the students’ characteristics and class condition. So that,
as a teacher they should prepare their own teaching in order to facilitated them in
learning English Language. The table below is the example excerpt of the interview

transcript from two participants:



Table 4.1 Excerpt of Interview Transcript Participant
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Subject

Line

Transcription

Themes

Oh okay, I can imagine that. We know
that we have pass our teaching
practicum in the year of 2019. What
do you think about how important
teaching practicum in Language
Teacher Education?

| think it was very beneficial for us, as
a student teacher to become a teacher
in the future. Because we know that
the real condition about teaching, we
know about the real condition about in
the classroom, we know about ee...
the students, we know about the
characteristic of the students, so we
can handle of them together, (suara
motor) to make one classes normal,
we have to manage together, we have
to manage the classroom well. So, I
think it is very beneficial for English
Language Education Department. So,
another beneficial thing is we know
about the real situation in the school,
like we can to be a receptionist in
front of the school, we can be a
student teacher and, also we can be a
staff or a teacher in the real condition
at school.

Benefits

Multi-roles in
schools
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Subject

Line

Transcription

OK. Terus selama kamu PPL 1 bulan
disana, kira-kira gimana hubungan
kamu sama pak Gunawan. Maksudnya
ee... baik gak? Baiknya gimana?

Ok, then during PPL in a month,
how was your relationships with Mr.
Gunawan? | mean is it good or not?

Alhamdulillah saya mendapatkan guru
pamong yang sangat baik karena beliau
sangat aktif memonitoring segala
aktivitas misalkan ee... mereview RPP
yang telah dibuat, terus mendampingi
pas saya ngajar waktu di kelas. Baik,
pokoknya beliau orangnya aktif. Siswa
disana juga welcome, staffnya juga
baik-baik.

Alhamdulillah. | got a great
, | T .
monitoring all of activitjes, ..... like

review the RPP made and then
accompany in my teaching. He was
Iy kind | 4 |

students also welcome. the staff was

so kind.

Grateful

Communications




36

4.1.2 Document Analysis
In this research, documents that used are some pictures, lesson plan, and

voice records. Before analyzed the documents, the researcher asking the
participants first in order to gained the data. After the researcher analyzes the
documents, the researcher finds some strategies used by pre-service teachers during

teaching practicum based on their own challenges they faced.

4.1.2.1 Thematizing

Thematizing can be said as categorizing the gathered data. It refers to the
analysis of data resources. In this research, the researcher themed all of the
participants’ answers based on analysis of what did the answers imply and whether
it is relevant or not with participant’s challenges during teaching practicum
program. However, the researcher did not use all of the themes, but only prominent
themes. Afterward, the researcher categorized the selected themes into several big
themes that related to teaching practice and teaching practicum, which broken down
into more specific sub-themes. The themes and sub-themes can be seen in the

appendix and we can see in table 4.2 for the sample.



Table 4.2 Themes and sub-themes.

Table of themes and sub-themes

THEMES

SUB-THEMES

Teaching Practice

Educational Behavior

Media

Methods

Techmiques

Tools

Communications

Disciplines

Goals

4.1.2.2 Coding

Emotional Aspects

Happiness

Patience
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The way to keep evidence of data sources is by giving coding based on the

theme. In this research, the researcher created a coding system for evidence from

all data sources taken from interviews. Table 4.3 shows the coding system from

all data sources.
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Table 4.3 Sample of coding and its meaning

CODING MEANING
Interview, MH, Line § | The datum 1s taken from the interview with the initial

participant MH in line 6

Interview, MH, Line 12 | The datum is taken from the inferview with the initial
participant MH in line 12

Interview, MH, Line 13 | The datum is taken from the interview with the initial
participant MH in line 13
Interview, MH, Line 14 | The datum is taken from the interview with the initial

participant MH in line 14

Interview, MH, Line 15 | The datum is taken from the interview with the initial
participant MH in line 13

Interview, MH, Line 16 | The datum is taken from the interview with the initial
participant MH in line 16

- - - —— - - .- — a . = . ~

4.2 Discussion

This part presents the discussion of the research findings. In this section, the
researcher tried to elaborate on the analysis of the data collected through interviews.
The findings showed that there were some challenges faced by pre-service teachers
during teaching practicum which is divided into several themes. However, not all
themes found were a challenge for them, because they could handle with some
strategies. In addition, this research found new challenges beside the challenges that
have been discussed in previous research. The first discussion is about classroom
adaptation. Meanwhile, the second discussion is about classroom condition. The
third is discussed about the students’ characteristic. The last one is discussed about

the emergent findings during teaching practicum.
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4.2.1 The Classroom Adaptation
The applied of teaching practice in terms of teaching practicum field entails

many stages, start from theoretical classroom into actual teaching and evaluation.
However, sometimes the pre-service teachers still have the challenges in preparing
their teaching. Some of the challenges were influence their emotional aspects and
attitudes in faced their first teaching. The findings of this research showed that
although the pre-service teachers had prepared everything well, they still had
challenges regarding adaptation (Interview, SY, Line 12). They feel nervous when
teaching, because this is the first times they taught in a real life of classroom
(Interview, MH, Line 16). It is common for the pre-service teachers, they usually
faced challenges in coping themselves with the new environment (Yunus et al.,
2010). In addition, they have no teaching experience in the real classroom before,
because that was their first teaching experience. But, when teaching in the next
session they will enjoy with the atmosphere, so the teaching and learning process
could run better and more controlled. Thus, emotional control was very needed in

this process.

“The challenge for me as the main pre-service teachers is actually
the adaptation factor. This means we must be prepared for the situation we
face at the time.” (Interview, SY, Line 12)

“The challenges are first I am very nervous at the first time, so at the
time my body is sweating just like that, which is the first nervous. Thus, it
made my speaking become e..... uncontrolled. In here, my confident is lost
and my teaching is like ... far from maximum, beyond my expectation
because some of stages are lost.” (Interview, MH, Line 16)
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4.2.2 The Classroom Conditions

The pre-service teachers affirmed that they undertook their teaching
practicum in some areas which were not far from their University determined by
the department. It is very different from Leke-ateh et al. (2013), the findings of
research showed that pre-service teachers choose their practicing schools by their
own. Although the pre-service teachers have already observed the practicing school
before teaching practicum, but they did not really observe the same class that will
they taught. Thus, they did not really know how the class conditions, such as the
amounts of students in the class. It makes the participants have difficulty in

determining activity in the classroom.

“In the theory, the amount of the students is around 15 students. But
in the real classroom, emmm...... how much... I forgot, there are really a
lot, there are around 30 students right, so in my opinion it fits right there,
rather like that, a bit difficult at first .......... ” (Interview, MH, Linel9)

4.2.3 The Students’ Characteristic

In addition, Vocational High Schools students tend to be active in the class
(Asmin, 2019). The pre-service teachers should more creative in designing the
activities. One of the participants felt that this condition is very challenging as a
teacher. They should engage the students with the activities in the class, in order to
make them motivated to followed the class. Finally, the participants used social

media (Instagram) for learning media.

.......... we have to absorb the situation we face at the time.
Consequently, | was placed in a Vocational School which, in fact, our
Vocational School students knew their children were very active and the
majority were boys. This is very challenging for me....” (Interview, SY,
Line 12)




41

In choosing the location of practicing schools, it greatly influenced the
running of teaching practicum for pre-service teachers. Even though English
Language Teachers were equipped with many theories and knowledge about
teaching all of students in different grades, they must be prepared to be placed
anywhere, including they must accept students with different ages. The problem
faced by MH and SY was that they were placed in VVocational High Schools where
they had unique characteristics. Actually, this placement was in accordance with
what they learned during the Microteaching course. They will be got same grade
when conducting simulations in class with students' grades in practicing school.
Actually, they had already learned about how the characters of the students. But,
sometimes theory with real condition was different in some aspects (Interview, MH,
Linel9). The pre-service teachers must be required to think more creatively in
arranging activities in order to enable students to followed the class, so that the

material will be delivered.

4.2.3 The Emergent Findings during Teaching practicum

Apart from some challenges mentioned above, there was an emergent
challenge faced by pre-service teachers during teaching practicum. This challenge
was not found in previous research. The pre-service teachers felt that they
underestimated by the students in the class (Interview, SY, Line 13). This was

stated by SY as one of the participants in the interview section.

...... Actually, I felt something at the first time I teach them in the
class. Because the students are less attention. They look at me as a student,
not a teacher and they seem to look down at me during teaching process.
But finally, they can adapt and follow the class well.” (Interview, SY, Line
13)
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The first day when the pre-service teachers steeped into the classroom, the
situation was totally changed not what he expected. The students seem unrespect to
the pre-service teachers as a teacher that made atmosphere in the class is not good.
Of course, this greatly affected pre-service teacher’ emotion when in the class. If
pre-service teachers could not handle the students, this problem will be a serious
problem. Because this is can affect the delivery of lesson being taught. However,
pre-service teachers could handle this problem with consistent as a good teacher he
can. Although pre-service teachers did not get a good attitude from the students as
he expected, he still continued his teaching based on the lesson plan he made. In
terms of teaching, bringing the lesson can be done by providing opportunities for
students to learn by enhance the students’ interest (Burden, 2000). He also made
some games and tried to build the classroom atmosphere through offline or online.
Pre-service teacher used social media to make them interest like story Instagram
and also made some activities that require students more active in the class. He tried
to deliver the material. Thus, indirectly this made pre-service teachers more

confident and think creative to handle the students.
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CHAPTER V

CONCLUSION AND SUGGESTION

4.1 Conclusion

Teaching practice is very important to prepare the pre-service teachers in
term of teaching. One of chance for them is through teaching practicum program
as a requirement to pass one of the courses during study. This program is a means
for pre-service teachers in training of teachers. They learned how to face the
students in a real classroom, seeing directly the class atmosphere, and also choosing
the best strategy in teaching. During teaching practicum program, the pre-service
teachers did many things that related to teaching and learning, so it was uncommon
for them to find some challenges that might they faced. Therefore, they also must
have participation on coping the strategies in handling each challenge. Despite the
good preparation of teaching practicum program, it is being ruptured by some
challenges much has been done by the pre-service teachers. The challenges can be
come from the pre-service teachers itself or can be come from the students in the
classroom. Thus, this is need to be concern for effective teaching practicum in the

future.

4.2 Suggestion

Based on this research, the researcher would like to share some suggestions
in order to improve further study on teaching practicum. It is very suggested for the
researcher to find more than two participants in different area in order to enrich the
data and the data can be compared. Also, it is better to analyze the findings deeply

in order to distinguish some challenges that might be they faced in a different area.
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With different of variation areas, the possibility of the challenges faced during
teaching practicum will be more diverse. Lastly, the researcher hopes this research
can give insight from some strategies used by pre-service teachers to handle their

challenges during teaching practicum to another students.



REFERENCES

Asmin, A. I. (2019). Teachers’ Strategies in Teaching English at Vocational High
School in Luwu. Journal of Language Teaching and Learning, Linguistics
and Literature, 7 (2), pp. 261-267

Asril, Z. (2011). Microteaching disertai dengan pedoman pengalaman lapangan.
Jakarta: Rajawali Pers.

Bezzina, C. & Michalak, J. (2009). Preparing Students Teachers for Teaching
practicum. In A. Swennen, M. van der Klink (eds), Becoming a Teacher
Educator. Springer Science Business Media B.V, pp. 163-172.

Bobykina, 1. (2015). My Philosophy of Teaching Foreign Languages. Procedia-
Social and Behavioral Sciences 186, (684-687).

Braun, V. & Clarke, V. (2006). Using Thematic Analysis in Psychology. Qualitative
Research in Psychology, 3(2), pp. 77-101.

Burden, P. R. (2000). Powerful Classroom Management Strategies: Motivating

Students to Learn. Thousand Oaks, CA: Corwin Press, pp 13-14.

E. G. Guba. (1981). Criteria for Assessing the Trustworthiness of Naturalistic

Inquire. Educational Communication and Technology Journal, 29, (75-91)

Fraenkel, K. R., & Wallen, N. E., (2010). How to Design and Evaluate Research in
Education. (7" ed). McGraw-Hill, New York: NY.

Graneheim, U. H., & Lundman, B. (2004). Qualitative Content Analysis in Nursing
Research: Concepts, Procedures and Measures to Achieve Trustworthiness.

Nurse Education Today 24, (105-112).

45



46

Hamaidi, D. (2014). Student-teacher perspectives of practicum practices and
challenges. European Scientific Journal, 10 (13), 191-214.

Jackson, A. (2015). Language Teacher Development: a study of ESOL Preservice
teacher’s identities, efficacy and conception of literacy. Georgia: Georgia
State University. Systematic Methodological Review: Developing a
Framework for a Qualitative Semi-Structured Interview Guide. Journal of
Advanced Nursing. Retrieved from
http://usir.salford.ac.uk/id/eprint/39197/

Kyle, D. W., Moore, G. H., & Sanders, J. L. (1999). The Role of the Mentor
Teacher: Insights Challenges, and Implications. Peabody Journal of
Education, 74: 3-4 (109-122.

Lambert, V. A. & Lambert, C. E. (2012). Qualitative Descriptive Research: An
Acceptable Design. Pacific Rim International Journal of Nursing Research,
16 (4), 255-256

Leke-ateh, B. A., Assan, T., E., & Debeila, J. (2013). Teaching Practice for 21th
Century: Challenges and Prospects for Teacher Education in the North-
West Province, South Africa. Journal of Social Sciences. 37 (3): 279-291.

Miles, M. B., & Hub, A. M. (1994). Qualitative Data Analysis. California: SAGE
Publications.

Mudra, H. (2018). Pre-service EFL Teachers’ Experiences in Teaching practicum
in Rural Schools in Indonesia. The Qualitative Report, 23(2), 319-344.

Retrieved from https://nsuworks.nova.edu/tqr/vol23iss2/3



http://usir.salford.ac.uk/id/eprint/39197/
https://nsuworks.nova.edu/tqr/vol23iss2/3

47

Profile. SMKN 3 Yogyakarta. Retrieved from https://smkn3jogja.sch.id/profil/ on

7" December, 2020
Profile. SMKN 1 Depok. Retrieved from

https://www.smknldepok.sch.id/home/profil/sejarah-sekolah on 7t

December, 2020

Tuli, F. & File, G. (2009). Practicum experience in teacher education. Ethiopia
Journal education and sciences, 5(1), 107-106

Yook, C. & Lee, Y. (2016). Korean EFL Teachers’ Perceptions of the Impact of
EFL Teacher Education Upon Their Classroom Teaching Practices.
Chuncheon: Asia-Pacific Journal of Teacher Education.

Yunus, M. M., Hashima, H., Ishaka, N. M., & Mahamoda, Z. (2010).
Understanding TSEL pre-service teachers’ teaching experiences and
challenges via post-practicum reflection form. Selangor: Procedia social

and behavioral science 9, (722-728)


https://smkn3jogja.sch.id/profil/
https://www.smkn1depok.sch.id/home/profil/sejarah-sekolah

APPENDICES

Table of Themes and Sub-themes.

THEMES SUB-THEMES

Teaching Practice Educational Behavior

Media

Methods

Techniques

Tools

Communications

Disciplines

Goals

Emotional Aspects Happiness

Patience

Confidence

Sadness

Disappointment

Discomfort

Stressfulness

Belief

Attitudes Nervousness

Grateful

Positivity

Diligence

Kindness

Honesty

Closeness




Submission

Incredibility

Teaching practicum

Knowledge

Strategies

Activities

Similarities

Differences

Challenge

Problem

Difficulties

Experience

Teaching practice

Achievement

Appreciation

Failure

Evaluation

Multi-roles

Innovation

Creativity

Understanding

Learning

Process

Dedication

Implementation
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Table of Coding and Its Meaning
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CODING

MEANING

Interview, MH, Line 6

The datum is taken from the interview with the
initial participant MH in line 6

Interview, MH, Line 12

The datum is taken from the interview with the
initial participant MH in line 12

Interview, MH, Line 13

The datum is taken from the interview with the
initial participant MH in line 13

Interview, MH, Line 14

The datum is taken from the interview with the
initial participant MH in line 14

Interview, MH, Line 15

The datum is taken from the interview with the
initial participant MH in line 15

Interview, MH, Line 16

The datum is taken from the interview with the

initial participant MH in line 16

Interview, MH, Line 19

The datum is taken from the interview with the

initial participant MH in line 19

Interview, SY, Line 2

The datum is taken from the interview with the

initial participant SY in line 2

Interview, SY, Line 6

The datum is taken from the interview with the

initial participant SY in line 6

Interview, SY, Line 12

The datum is taken from the interview with the

initial participant SY in line 12

Interview, SY, Line 13

The datum is taken from the interview with the

initial participant SY in line 13




